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Tipping Point | Phase 1
Measuring Social Norms in the Qualitative Evaluation of Tipping
Point
The Tipping Point project is unique in that it moves beyond standard discourse and
approaches that aim to address child marriage and adopts a specific focus on gendered social
norms as a key contributing factor to processes of change. A 2017 qualitative evaluation of
Tipping Point in Bangladesh and Nepal incorporated multiple approaches to measuring the
status of social norms using different methods. CARE’s Social Norms Analysis Plot (SNAP) 1
tool informed the development of tools, and the sequencing of different phases of data
collection allowed for refining the tools as needed between phases. This brief provides an
overview of the different tools used in the evaluation and how they contributed to assessing
social norm change within Tipping point communities.

PHOTOVOICE
In both countries, the first phase of the evaluation was an exploratory Photovoice 2 exercise.
In Bangladesh, the activity was conducted with Fun Center girls and mothers of Fun Center
girls and in Nepal, Fun Centre girls and boys participated. The participants were given the
following prompt to guide their process:
Think about your life two years ago, and then think about it now. What were some of the
changes that have taken place in your life over the past two years? (both good and bad.)
I want you to go and photograph some of those changes. Think about changes in you.
Then think about relationships with your family members, or your friends. Or they could be
changes in your home, in your schools, and in your village.
The open-ended nature of the prompt enabled participants to spontaneously document
changes that they considered important within their own lives and their communities, including
references to social norms change. Participants shared photos related to social norms topics
such as girls playing football and riding bicycles, men and boys sharing more responsibility for
household work, and menstruation, with some participants commenting on how Tipping Point
had directly contributed to the identified changes.

SENSEMAKER
In Bangladesh, the evaluation included a SenseMaker study that was conducted after
Photovoice and before the qualitative work. The SenseMaker tool (“signification framework”)
included a number of questions to explore social norms. Similar to the Photovoice tool, the
SenseMaker component of the evaluation also used an open-ended prompt to elicit hundreds
For more information on the SNAP framework, see http://gender.care2share.wikispaces.net/file/view/caresocial-norms-paper-web.pdf.
1

2

Wang, C., & Burris, M. (1997). Photovoice: concept, methodology, and use for participatory needs assessment. Health
Education & Behavior, 24 (3). More details on the process and photo galleries from the evaluation can be found at:
https://caretippingpoint.org/about-photovoice/.

1

CARE Tipping Point | Phase 1
of short stories about girls’ lives (n=875) but followed up with a carefully designed set of
analytical questions for respondents to answer. Girls were asked:
Please share a recent experience (within the past 6 months) about a challenge that you or
another girl in your village has faced and how she dealt with this challenge. What happened?
Who was involved? How did the situation end?
Boys and adult respondents were asked the same prompt but modified slightly to share a story
about a challenge faced by a girl in their family or community. The study recruited girls, boys,
mothers and fathers who were Boundary Partners 3 as respondents, as well as equal numbers
of non-Boundary Partners in order to facilitate comparative analysis and to see if more
intensive engagement in the project was associated with greater change for participants.
The tool included the following multiple-choice questions in order for respondents to “tag” their
own story data in relation to social norms:
• What the story was about (themes, including specific social norms such as a girl’s
honor, dowry, mobility, and romantic relationships)
• Whether the situation in the story would be considered as socially acceptable or
unacceptable by the community, and if it was unacceptable whether or not anyone said
or did anything about it (i.e., if anyone exerted a social sanction on the person/people
behaving unacceptably).
A different triad-questions also included specific concepts related to social norms:
• T2: the extent to which societal expectations/pressure made things difficult for a girl
• T3: how much family honor influenced the behavior of parents
• T5: how much a girl’s actions reflected what others expected of her
• T7: the extent to which parents’ actions reflected what others expected of them
One dyad-question (D2) was explicitly focused on the social acceptability of a girl’s behavior
and asked if the girl in the story behaved in a way that was either a very bad example for other
girls, a very good example for other girls, or a mix of both.
Stones question (S1) explored whether and how much different actors in the stories were
acting according to social expectations. The question asked respondents to indicate on a
spectrum if girls, boys, mothers, fathers, and other adults (if present in the story) respectively
behaved in ways that either conformed with or defied traditions and social expectations.
A short survey at the end of the tool asked respondents about four areas related to the status
of social norms in their communities. The ability to combine different questions in multivariate
analysis and to contextualize data points by referring back to specific SenseMaker stories
enabled greater depth of analysis and also generated a large amount of qualitative data about
girls’ lives experiences of gendered social norms.

Project participants grouped as follows: adolescent girls, adolescent boys, mothers, fathers, community and
religious leaders.
3
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FOCUS GROUP DISCUSSIONS
BANGLADESH
The primary FGD tool for assessing social norm change was the ‘Good Girl, Bad Girl’ exercise
that was used with groups of Boundary Partner and non-Boundary Partner mothers, fathers,
and boys, and with non-Boundary Partner girls. The tool asked participants to describe traits
of good girls and bad girls within different contexts: at home, in the community, and in the Fun
Center. The resulting discussion provided indications of the degree to which different social
norms affecting girls had changed.
NEPAL
As SenseMaker was not conducted in Nepal, the FGDs sought to more directly explore social
norms with Boundary Partner and Non-Boundary Partner groups of adolescent girls and boys
and mothers and fathers. Instead of the ‘Good Girl, Bad Girl’ exercise conducted in
Bangladesh, in Nepal all groups except for Boundary Partner girls completed a Social
Expectations exercise. The exercise systematically worked through the set of social norms
listed below, discussing what the current status of the norm was in their community; the nature
and severity of sanctions or consequences for transgressing the norm; exceptions when it
could be socially acceptable for someone to transgress the norm; and whether or not the norm
had changed at all in the past three years.
Social norms explored:
• The value of investing in a girl’s education
• Girls’ mobility and freedom to move around
• Girls playing sports and riding bicycles
• Girls speaking out and sharing their opinions
• Girls interacting with boys
• Love marriages
• Giving low/no dowry
• Intercaste marriage
In both countries, the Visioning FGD exercise conducted with girls and boys also generated
some mentions of social norms, in particular Boundary Partner adolescents’ hopes for greater
gender equality in their future marriages, and girls’ desires for getting an education and having
careers.

CARE grants permission to all not-for-profit organizations engaged in social justice
and humanitarian activities to reproduce this work, in whole or in part. The following
notice shall appear conspicuously with any reproduction: “Assessing social norms
change interventions: CARE’s Tipping Point approach. Copyright © 2018
Cooperative for Assistance and Relief Everywhere, Inc. (CARE). Used by
Permission.”
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FGD Evaluation Tool
The primary Focus Group Discussions (FGD) tool for assessing social norm change was the
‘Good Girl, Bad Girl’ exercise that was used with groups of Boundary Partner (BP) and nonBoundary Partner(non-BP) mothers, fathers, and boys, and with non-Boundary Partner girls.
The tool asked participants to describe traits of good girls and bad girls within different
contexts: at home, in the community, and in the Fun Center. The resulting discussion provided
indications of the degree to which different social norms affecting girls had changed. In the
following pages you will find the FDG Evaluation tools for the following groups:
I.
II.
III.

Girls and Boys…………………………………………………………………….2
Adults………………………………………………………………………………5
Religious Leaders………………………………………………………………...8

CARE grants permission to all not-for-profit organizations engaged in social justice and
humanitarian activities to reproduce this work, in whole or in part. The following notice shall
appear conspicuously with any reproduction: “Assessing social norms change
interventions: CARE’s Tipping Point approach. Copyright © 2018 Cooperative for
Assistance and Relief Everywhere, Inc. (CARE). Used by Permission.”
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I. Girls and boys: Social Expectations for Girls, FDG Tool
Participants:
Non-Boundary Partner girls aged 12-15 and 16-19 and, separately, Boundary and NonBoundary Partner boys aged 12-15 and 16-19.
Tools used:
1D: Social expectations for girls
Steps:
1) Explain the consent process and do introductions – 10 minutes
2) Implement activity
1D. Social expectations for girls – 45 minutes + 15 minutes for TP questions
3) Read and discuss closure statement – 5 minutes
Total duration: 1.5hours
Materials needed:
A4 paper to draw dreams on
Colored markers
TOOL 1D: SOCIAL EXPECTATIONS FOR GIRLS (45 minutes)
Purpose:
The aim of this exercise is look into respondent views on specific social norms for girls within
their community and within the TP group in order to explore their perceptions and to
understand barriers to engagement on girls’ rights.
Method:
For each of the behaviors listed below in the SOCIAL NORMS LIST, do the following five
steps:
1. Say “in some communities in this area, people in the communities think that girls
shouldn’t…(insert behavior from the social norms list below). Ask the group, “how do
people in THIS community think of girls that do these things? Then ask them the same
question about the next behavior on the social norms list below until you have asked
about all four topics.
2. If participants say that the community would think badly about a girl who does any of
the behaviors below, ask “what kind of consequences there would be for that girl or for
her family?”
3. For the four behaviors on the social norm list, ask if there are certain situations where
it is okay for the girl to do that behavior and there would be no negative consequence?
Ask if there are certain girls who are doing that behavior anyway, despite the
consequences?
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4. Ask whether the situation was the same a few years ago? How did people expect girls
to act a few years ago? Was the “bad talk” the same, more, or less three years ago?
SOCIAL NORMS LIST
a) Moving around the community on their own
b) Playing sports or riding bicycles
c) Interacting with boys
d) Speaking up for her rights, asking her parents to listen to her opinion,
asking for her rights at school or in the community
Social norms related to parents:
If you are running out of time for this activity, you can follow steps a, b, and c below just for
the topics of Love Marriage and Inter-caste marriage.
1. Say” In some communities, people think the following cause shame to families.” For
each of the following social norms ask,
a) Is this true in this community? What are the negative consequences for the
family if it happens?
b) Are there certain situations where it is OK?
c) Have there been any changes in these expectations in the last few years?
i. Love marriage for daughter
ii. Inter-caste marriage
iii. Groom family receiving low dowry
iv. Educating their daughter as much or more than their son

Questions about TP Girls (15 minutes)
1. Ask “What is your contact with Girls from the Aba Mero Palo girls’ Groups? Have you
learned anything from them? What messages have the girls from the group girls shared?
2. Do you know of anything they have organized or done? Is there any girls’ issue they
have spoken out about?
3. Do you think those girls are role models for other girls to follow?
4. We talked earlier about social expectations about what girls should and shouldn’t do.
What about the Girls’ Group girls? Do the Girls’ Group Girls follow the community’s
expectations for adolescent girls?
5. [For the facilitator: think back to the social norms exercise just before. Think about
which social norms the girls mentioned had changed in the last few years.] Say to the
girls: “You mentioned some changes earlier about your community’s expectations of

3

CARE Tipping Point | Phase 1
girls. [Facilitator remind them of the changes they mentioned] Why do they think those
changes happened? Do they think that the girls’ group influenced these changes?
6. Though you are not in the girls’ group, has anything about the girls’ group influenced
your life: for example, your relationship and communication with your parents, how
your parents treat you and what they allow you to do?

Closure process for all FGDs
− Summarize what you have done during the session in 2-3 sentences
− Remind group about the purpose and use of the information provided
− Remind participants not to share the details of your discussion with others in the
community
− Thank participants for their time and effort
− Ask permission to take photos of participants’ drawing. Take photos of each sheet
or drawing. Ensure that each page notes the workshop type/target group and
location. Tell boys and girls they can keep their drawing and take it home if they
want.
− Ensure any written notes are given headings as required
− Clean the area and make sure no materials are left behind
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II. Adults: Social Expectations for Girls FDG Tool
Participants:
Boundary or Non-Boundary Partner Men or Women
Tools used:
1D: Social expectations for girls
Steps:
1) Explain the consent process and do introductions – 10 minutes
2) Implement activity
1D. Social expectations for girls – 45 minutes + 15 minutes for TP questions
2) Read and discuss closure statement – 5 minutes

Total duration: 1.5hours
Materials needed:
A4 paper to draw dreams on
Colored markers

TOOL 1D: SOCIAL EXPECTATIONS FOR GIRLS
Purpose:
The aim of this exercise is look into respondent views on specific social norms for girls within
their community and within the TP group in order to explore their perceptions and to
understand barriers to engagement on girls’ rights.
Method:
For each of the behaviours listed below in the SOCIAL NORMS LIST, do the following five
steps:
1. Say “in some communities in this area, people in the communities think that girls
shouldn’t … (insert behaviour from the social norms list below). Ask the group,
“how do people in THIS community think of girls that do these things?
2. If participants say that the community would think badly about a girl who does any
of the behaviours below, ask “what kind of consequences there would be for that
girl or for her family?”
3. Ask if there are certain situations where it is okay for the girl to do that behaviour
and there would be no negative consequence? Ask if there are certain girls who
are doing that behaviour anyway, despite the consequences?
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4. Ask whether the situation was the same a few years ago? How did people expect
girls to act a few years ago? Was the “bad talk” the same, more, or less three years
ago?
Social Norms List:
a) Moving around the community on their own
b) Playing sports or riding bicycles
c) Interacting with boys
d) Speaking up for her rights, asking her parents to listen to her opinion,
asking for her rights at school or in the community

Social norms related to parents:
If you are running out of time for this activity, you can follow steps a, b, and c below just for
the topics of Love Marriage and Inter-caste marriage.
1. Say” In some communities, people think the following cause shame to families.” For
each of the following social norms ask,
a) Is this true in this community? What are the negative consequences for the family
if it happens?
b) Are there certain situations where it is OK?
c) Have there been any changes in these expectations in the last few years?
i. Love marriage for daughter
ii. Inter-caste marriage
iii. Groom family receiving low dowry
iv. Educating their daughter as much or more than their son
Probing to understand Tipping Point contribution to social norms change: (10 minutes)
For the major changes identified, ask for more detail on how TP contributed – what worked
(which activity, why), what could have been better (which activity, why)
1. (Only for BP Parents) Have any Tipping Point activities helped you to speak with your
daughters about issues in her life, such as the challenges she might face, or her dreams
for the future?
2. (Only for BP Parents) Have any Tipping Point activities helped you to speak with your
son about issues in his life, such as the challenges he might face, or his dreams for the
future?
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Closure process for all FGDs
− Summarize what you have done during the session in 2-3 sentences
− Remind group about the purpose and use of the information provided
− Remind participants not to share the details of your discussion with others in the
community
− Thank participants for their time and effort
− Ask permission to take photos of participants’ drawing. Take photos of each sheet
or drawing. Ensure that each page notes the workshop type/target group and
location. Tell boys and girls they can keep their drawing and take it home if they
want.
− Ensure any written notes are given headings as required
Clean the area and make sure no materials are left behind.
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III. Religious Leaders: Social Expectations for Girls FGD Tool
Participants:
Religious Leaders
Tools used:
1D: Social expectations for girls

Steps:
3) Explain the consent process and do introductions – 10 minutes
2) Implement activity
1D. Social expectations for girls – 45 minutes + 15 minutes for TP questions
3) Read and discuss closure statement – 5 minutes
Total duration: 1.5hours

Materials needed:
A4 paper to draw dreams on
Colored markers
TOOL 1D: SOCIAL EXPECTATIONS FOR GIRLS (45 minutes)
Purpose:
The aim of this exercise is look into Religious Leaders’ views on specific social norms for girls
within their community and within the TP group in order to explore their perceptions and to
understand barriers to engagement on girls’ rights.
Method:
For each of the behaviours listed below in the SOCIAL NORMS LIST, do the following five
steps:
1. Say “in some communities in this area, people in the communities think that girls
shouldn’t… [insert behaviour from the social norms list below]. Ask the group, “how do
people in YOUR community think of girls that do these things? Then ask them the
same question about the next behaviour on the social norms list below until you have
asked about all four topics.
2. If participants say that the community would think badly about a girl who does any of
the behaviours below, ask “what kind of consequences there would be for that girl or
for her family?” Probe whether there are different consequences in the different
communities the religious leaders are working in.
3. For the three behaviours on the social norm list, ask if there are certain situations
where the community thinks it is okay for the girl to do that behaviour and there would
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be no negative consequence? Ask if there are certain girls who are doing that
behaviour anyway, despite the consequences?
4. Ask if their OWN opinion is different from the community’s expectations of girls? Is
their own practice with their own daughters different?
5. Ask whether the situation was the same a few years ago? How did people expect girls
to act a few years ago? Was the “bad talk” the same, more, or less three years ago?
Social norms list
a) Playing sports or riding bicycles
b) Interacting with boys
c) Speaking up for her rights, asking her parents to listen to her opinion,
asking for her rights at school or in the community
1. Say: “In some Communities people have certain religoius beliefs about girls and
women”
a) marrying daughter before puberty will earn religious merit, get her to
heaven
b) allowing daughter to cook, touch everyone normally during menstruation
c) what do most people in the community think? Is there any social pressure
or social benefit to follow these practices? Under what exceptions parents
don’t need to follow these practices?
Social norms related to parents:
1. Say” In some communities, people think the following cause shame to families.” For
each of the following social norms ask,
a) Is this true in this community? What are the negative consequences for the
family if it happens?
b) Are there certain situations where it is OK?
c) Have there been any changes in these expectations in the last few years?
I. Love marriage for daughter
II. Inter-caste marriage
III.
Probing to understand Tipping Point contribution to social norms change:
•

For the major changes identified, ask for more detail on how TP contributed – what worked
(which activity, why), what could have been better (which activity, why)

9
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1.

Break into two groups: those who have attended Tipping Point training and
those who didn’t, or those who are in religious leaders’ network and those
who are not:
a) Non-BP Religious Leaders:
I. What do non-BPs know about tipping point? What have they
heard about it?
II. Are there any differences between the types of religious leaders
who choose to participate in Tipping Point, and those who do
not?
b) BPs Religious Leaders:
I.
What has been most useful activity from Tipping Point and why?
II.
What support do they need more from TP?
III.
What are their obstacles,
IV.
What is their experience with Religious leader network, etc.

Closure process for all FGDs
− Summarize what you have done during the session in 2-3 sentences
− Remind group about the purpose and use of the information provided
− Remind participants not to share the details of your discussion with others in the
community
− Thank participants for their time and effort
− Ask permission to take photos of participants’ drawing. Take photos of each sheet
or drawing. Ensure that each page notes the workshop type/target group and
location. Tell boys and girls they can keep their drawing and take it home if they
want.
− Ensure any written notes are given headings as required

Clean the area and make sure no materials are left behind.

CARE grants permission to all not-for-profit organizations engaged in social justice
and humanitarian activities to reproduce this work, in whole or in part. The following
notice shall appear conspicuously with any reproduction: “Assessing social norms
change interventions: CARE’s Tipping Point approach. Copyright © 2018
Cooperative for Assistance and Relief Everywhere, Inc. (CARE). Used by
Permission.”
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Photovoice Evaluation Tool
Photovoice, a participatory research methodology first formally articulated by Caroline Wang
and Mary Anne Burris (1997), provides a process by which people can “identify, represent,
and enhance their community through a specific photographic technique” (pg.369).1
Objective:
• Participants are asked to share their lives through an open-ended photography
documentation assignment.
• The goal is to have the participants explore the topic and identify what was important
to them, without influence or bias from others.
• By analyzing what the participants choose to photograph we can understand more
about their level of awareness on some critical issues
• The photographs can also reveal what the participants view as important gendered
social norms that are changing and can illustrate some of the concrete actions they
are taking in their homes and communities to advocate for their rights.

Overview of the Process

Photographers
trained on
how to take
pictures and
get consent

given cameras
and
“assignment”

asked to
select 20
images and
narrow those
to 5 most
important
images

share why the
images were
important to
them;
captions
documented

pictures and
captions are
analyzed for
themes and
trends related
to the
evaluation
questions

Assignment for participants:
Think about your life two years ago, and then think about it now. What were some of the
changes that have taken place in your life over the past two years? (Ask for both good and
bad.)
I want you to go and photograph some of those changes. Think about changes in you. Then
think about relationships with your family members, (your sisters- for boys’ group) with your
friends. Or changes in your home, in your schools, and in your village.
Wang, C., & Burris, M. (1997). Photovoice: concept, methodology, and use for participatory needs
assessment. Health Education & Behaviour, 24 (3), 369-387
1
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Mid-process reflection session:
Brainstorm and Ranking Activity
Step 1: Listing
You have had a chance to think about the changes you have seen in your life since joining
the Tipping Point Project. I was wondering if we could start list some of the things you have
thought about. What are some of the changes you have seen?
Participants stood in a circle and someone stood in the middle, they took turns tossing the ball
around. Whoever caught the ball had to shout a change, then they passed the ball. The person
in the middle monitored to make sure everyone spoke. The changes were recorded and used
in the second step of the activity.
Step 2: Categorize
Once they list the changes, have them to start to put them into categories (potential categories
could be community changes, family level changes, individual changes, etc).
Step 3: Ranking and Discussion
Next, ask the participants to rank their answers. Potential questions could include:
• Which ones are the most important?
• Which changes came easily?
• Which changes were the most difficult, why?
• Are there any changes that your family/ community support?
• Are there any changes they don’t support?
• Is there anything in your life that you still wish would change, but hasn’t yet?
Follow Up Assignment: What is Next?
For the rest of the week, can you now try to photograph something in your life that you still
wish would change, but hasn’t yet?
Using the open-ended prompt above did elicit some examples of social norm change in
project communities, see the photovoice gallery here:
https://caretippingpoint.org/innovation-photovoice/
Lessons Learned:
From using Photovoice as one way to explore social norms change we learned that:
• Open prompt, visual nature of pictures and short time for photographing may have
limited quality pictures and captions referring to social norms change
• Open prompt → Affirmation of importance of social norms and social norms change in
girls’ lives

CARE grants permission to all not-for-profit organizations engaged in social justice and
humanitarian activities to reproduce this work, in whole or in part. The following notice shall
appear conspicuously with any reproduction: “Assessing social norms change interventions:
CARE’s Tipping Point approach. Copyright © 2018 Cooperative for Assistance and Relief
Everywhere, Inc. (CARE). Used by Permission.”
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SenseMaker Evaluation Tool
The SenseMaker evaluation tool (“signification framework”) is narrative based approach that
involves the mass collection of short stories in response to a common prompting question. At
the core of the method is the prioritization of the voice of the storyteller who interprets his or
her own story through a set of questions (signifier questions). Respondents make a primary
assessment of their own stories. Responses to these questions are then aggregated to identify
patterns in the data. By referring back to the narratives, additional insights can emerge from
interesting data patterns, providing rich contextual information.
The prompt was deliberately designed not to focus on child marriage explicitly but aimed to
capture data on a broader range of issues that adolescent girls are facing, including who are
the key actors and gatekeepers that influence the outcomes of challenging situations, what
kinds of assets or support systems girls are drawing upon to overcome obstacles in their lives.
Different triad questions included specific concepts related to social norms - highlighted in
green in the tool.
T2: the extent to which societal expectations/pressure made things difficult for a girl
T3: how much family honour influenced the behaviour of parents
T5: how much a girl’s actions reflected what others expected of her
T7: the extent to which parents’ actions reflected what others expected of them
One dyad question (D2) was explicitly focused on the social acceptability of a girl’s behaviour
and asked if the girl in the story behaved in a way that was either a very bad example for other
girls, a very good example for other girls, or a mix of both.
A short survey at the end of the tool asked respondents about four areas related to the status
of social norms in their communities. The ability to combine different questions in multivariate
analysis and to contextualize data points by referring back to specific SenseMaker stories
enabled greater depth of analysis and also generated a large amount of qualitative data about
girls’ lives experiences of gendered social norms.

16
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[Data collectors read the text below out loud to the storyteller]
We are gathering experiences about the lives of girls to better understand what kinds of issues
affect them and how decisions are made as they grow older and become adults. Girls’ voices
are not often heard but they are important. Parents, family members, friends and community
members are also important in the lives of girls and their thoughts and actions are important for
us. Listening to many different experiences about girls’ lives can provide valuable
understandings about how to ensure that young people lead good lives.
To participate, all you need to do is:
• Tell the interviewer about an experience or moment that you want to share about a girl’s
life
• Answer some questions to help us understand your story in more depth
For a girl:
Please share a recent experience (within the past 6 months) about a challenge that you or
another girl in your village has faced and how she dealt with this challenge. What happened?
Who was involved? How did the situation end?
For a boy:
Please share a recent experience (within the past 6 months) about a challenge that a girl in
your family or from your village has faced and how she dealt with this challenge. What
happened? Who was involved? How did the situation end?
For parents:
Please share a recent experience (within the past 6 months) about a challenge that your
daughter or another girl in your village has faced and how she dealt with this challenge. What
happened? Who was involved? How did the situation end?
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Please provide a title for your story. [If the respondent has difficulty thinking of a title, ask
them to think of four or five words that describe the experience they have shared]

18
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[Data collector: explain a sample triad before continuing]
Please answer the following questions to help us understand your story better.
We will first look at an example of how to answer this type of question.

T1. What influences the outcome of your
story?

T5. In your story, the girl does …
what she thinks people
(including family) expect of her

Family or social connections

N/A

Laws or rules

N/A

Self-confidence

what she wants
to do

What she is
told to do

T6. In your story, who influences decisionmaking about the girl’s life?

T2. In your story, what makes things difficult
for the girl ?

Societal
expectations/pressure

Women in her family
N/A

N/A

Societal
expectations/pressure
Men in her family

Lack of skills or
knowledge

Lack of supportive
relationships

Other people (not
family)

T7. In your story, parents …

T3. In your story, what influences the
behavior of parents?
Lack of supportive
relationships
Financial considerations

Do what they think people
expect of them
N/A

N/A

Financial considerations
let a girl do what
she wants

Knowledge/
information

Family honor
T4. In your story, boys act…

Tell the girl what
to do

T8. What are girls seeking in your story?

In their own interest
Family honour
Knowledge/informatio
n

Dreams / Ambitions
N/A

N/A

In a way that is helpful
to girls

Safety /
Protection

In a way that is
harmful to girls
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[Data collectors explain to storytellers]
For the following 4 questions, you are going to see a coloured bar with two different
answers at either end. Move the circle along the scale where you feel it fits best with
your story. The closer the circle is to either end of the coloured bar, the stronger that
answer is in relation to your story.

D1. In your story, the girl has…
Complete
control over
what happened

No control over
what happened
N/A

D2. In your story, do you believe that the girl behaves in a way that is…
A very bad
example for other
girls

A very good
example for other
girls

N/A

D3. The kind of situation described in your story is…
Never talked
about

Talked about all the
time
N/A

D4. Girls in my story feel…
Completely safe
and secure

Extremely unsafe
and insecure
N/A
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S1. In the context of your story, how did people behave and how did others in your
community react to the actions or decisions taken by different people?
[Data collectors explain: Drag and drop the labels below onto the image. If any of the people
listed are not in your story, do not move the corresponding symbol into the box.]

1

Girl(s) in the story

2

Boy(s) in the story

3

Mother in the story

4

Father in the story

5

Other adults in the story

Behavior defied
traditions/social
expectations

Behaved
Behaved
according
according
to to
traditions/social
traditions/social
expectations
expectations

N/A

S2. What happened in your story…
[Data collectors: only ask adults this question]
Position the symbols in the box

1

Three years ago

2

Now

Never happens to
girls in your
community

Happens a lot to
girls in your
community
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M1. My story is about … (select up to 3 responses)

Friendship
Education
Marriage

M2. The situation described in my story is seen
by my community as …(select 1 response)

Family relationships
Household chores (unpaid)
A romantic relationship (outside
marriage)
A girl’s honour

Safety /
Security
Freedom to
Menstruation
Move Around
Health
Dowry
Violence
Income
Other (please list) ………………………………………

M3. In addition to the girl who is the main person in your
story, who else is involved in your story? (select up to 3

Socially acceptable
Socially unacceptable, but no one said
or did anything about it
Socially unacceptable and someone did
say or do something about it

M4. What happens to the girl in my story
was … (select one response)

responses)

good for her
neutral for her
bad for her
a mix of good and bad for her

The girl’s husband
Female
friend(s) of the
girl
Boy(s)
Girl’s mother
Girl’s father
Girl’s sister

The girl’s in laws
Religious leader
Government official
Romantic boyfriend or
girlfriend
Teacher

Girl’s brother
NGO worker
Other
Informal community leader
relative(s)
Other (please list)
………………………………………
M6. How often does the situation described in
your story happen, either to you or to others in
your community? … (Select one response)

M5. The girl in my story … (select 1 response)

M7. How do you know the girl in your story? She is your…
(select 1 response)
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A1.
I am…(select 1 response)

A2. My religion is …

A3. My marital status is… (select 1 response)

A4. My level of education is…(select 1 response)
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[Now, I would like to ask you a short set of questions about issues affecting young people in
your community. I am interested in hearing your opinions and your answers do not have to
relate to the story you shared at the start of our interview.]

Please tell me the extent to which you agree or disagree with the following statements:

Q5. What do you think is the ideal age for a girl in your community to marry?

Q6. What do you think of the situation of girls in your community? (select 1 response)
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Q7. Which Tipping Point activities in your community have you participated in? (select all that apply)

Q8. Exposure to the community activities (max. 1 answer)
[Data collectors, count the number of checks in Q7 and select one of the 3 options below]

These stories are anonymous, but we may want to share them with colleagues or other organisations or
share them in reports or presentations. We will not share your name or the name of anyone involved in
the story.
Q9. Please select one of the options below.
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Lessons Learned
1. Interesting primary, secondary, tertiary analyses using the triads, dyads, stones,
survey questions and running analyses by various respondent groups
2. New “windows” for exploration opened through these analyses; programming
implications
3. Many possible interpretations of data; not a stand-alone method
4. Sensemaking with staff and participants important.
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